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-=Te agtablish & secure relationship,
a bond of trust, oust ba the
writing teacher's first concern,

~Jeannine Dobbs




Introduction

During the summer of 1980, a group of four educutors - one
"special” and three "regular" - were assigned to write s guildebook
which would offer teschers of wailnstreamed ED and LD students some
practical strategles for talloring general writing assignments to
meet individual needs. As we worked toward a coherent formulation
of our goals, it became evident that we could not plunge inte the
area of writing for the mainstreamed student without giving some
cousideration to the concept of mainstreaming itself., The folleow-
ing discussion 1s our attempt to ¢larify our confusion. We share
it with you in the hope that you yill recognize and respond to it
ag @ reasonably representative expression of the thuughts and

feelings of many teachers concerned with malnstreaming today.

'y
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Tapescript-An Overview

-=I'd like to begin by shaving a definition for mainstreaming which

I developed in response to one that I read in April's Bnglish Journal..
The author, Julie Dodd, began her article "Mainstreaming” by defining
unainstreaming as “the placement of handicapped children in the least
restrictive environment." And I said, whoa, that is just nmot true

at all, Because the least restrictive environment for ons child
could be a hospital. For another, it could be a self-contained
specizal ed., room, So I came up with this definition:

Mainstreaming refers to the placement of students who have
both regular and exceptional education reeds in the regular
clagsroom - i,e,, the mainstream - with or without &pecial
modificationz of environment, learning activities, or
evaluative procedures:
Does that sound gocd? And from the same article I copled out what
I thought were some pertinent observations on why mainstreaming has

been resisted by teachers, or hasn't worked well for various reasons.
Should I just go through that?

~-Before you get into that, when they say, that ia, when they decided
on this idea of mainstrezming . . .

~-Who's “they"?

~=The school districts.

~=They really diden't decide, Now it's public law,

«=0K., Public law.

~-~Washington decided.

--Vhat*s the number of that law?

~=PL 94~1424 it *zcame & federal statute in 1975,

~~What were the advantages given for nainstreaming at that time?
~~That's a good question. The rationale behind it was the szme as
that which challenged “separate but equal' instruction for Black
students in the fifties, namely that “separate but equal” was not
really equal becsuse the student in a segregated environment is not

given the opportunity to interact with the rest of his peers, is
not being expoged to the same set of experiences, and is therefore

8
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not teceiving the same quality ot kind of instruction, So a group
of patents, ptimatily of leatning disabled kids went to Washington,
made a lot of nolse, and got legislators to listen to and suppott
them, and ultimately wandate that any student with an Exceptional
Educational Need (EEN} be placed in the "least testtictive enviton-
went” in which he can maximally function. FEducationally, that
weans placing the disabled learnet in the setting in which the
least numbet of ditect interventions ate needed to achieve steady

. academic and petsonal gtowth, Does that make sense? Anothet way
of saying it is that EEN students should be educated, to the fullest
extent apptoptiate, with students who ate not hendicapped, 5o to
glve you some examples, Student A might be maiustreamed fot his

. entire academic ptogtam but go to the special ed toom fot study
hells because he has difficulty handling unstructured tip=. Student
B might be able to patticipate in tegular classtoom presentations
and discussions, but have to go to the specisl ed toom for one-on-
one assistance with writing ptojects, difficult teading assignments,
or tests, Student C might have to receive all instruction in one
ot more subjects ftom the speclal ed teacher because her skills o
attending behaviots ate 50 poot, So basically, the concept of
least testrictive envitonment is just individualization on 2 latger
scale,

~=The teachets in wy disttict wete Initially quite negative about
it. They saw It as making impoasible demands, Some thought
individualizing meant loweting Yout standards or level of instruc-
tion., Tetribly demanding. Many teachets had the impression that

it was 3 cop-out on the patt of the special ed teacher, who at that
time had fewet students and seemed to have an ecasy enough job with-
out making ue take back the vety students who had been taggfed

fot speclal programing to begin with, We saw it as lightening het
load at out expense.

-=My exposute to mainstteaning has been quite limited. I see it
more going on atound me. Last yeat 1 had no mainstreamed students
whom I wotked tegulatly with, Thete may have been one or two that
were surteptitiously in wy toom, but if so, they coped so well that
I didn't know it., But in the past I have had a couple that T did
know about, My impression is, 1f thete is a firm support system
and good cogmunication with the speclal ed, teachet, it can wotk
very well. #&n awful lo: of its success or fallure comes down to
personnel.

~~I've had a4 few mainstreamed kids,and like You, there wete times

. that I wasn't even aware they wete LD ot even ED students until
much later into the year because they wete so well-adjusted to the
tegulat classtoom. I have no negative feelings asbout it at all,
83 far as my experlence goes.

--When I fitst statted to teach, we didn't have special labels or
identification procedures fot childten. We already had kids who
would latet be called EP or LD in out classrooms, and we just had

o - 9
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to deal with them.

==0ur school system started its LD program in 1972, and there gyere
a lot of problems that first year. For one thing, nobody knew
how to utilize it, For another, there was a rumor that because
of their expertise LD teachers were being pald more, or starting
at a bigher step, than the regular teachers. And the feeling was,
"They'te getting wore money and they're seeing only three kids a
day. What are they supposed to be doing anyway?" There was
really a lot of animosity. There had been no staff preparation,
s0 we didn’t know how to deal with them or how to work together,
But in time the programs became much, much better. We learned
how to utilize LD teachers and ED teachers, and to benefit from
thelxr expertise. There was still some resistance. Teachers who
were ugsed to golng into thelr rooms, shutting the doors, and not
opening them again untll 3 o'clock had the greatest problems
adjusting. But I think that cnce we learned to utilize the
knowledge of the resource teachers = we called them that to avold
labels = then mainstreaming became falrly successful.

==Now 1s there a good deal of integration of EEN kids into the
regular curriculum?

==I think so. I worked for three years with sixth and seventh
graders who had real problems in math. Therc were weny ED and

LD kids in that class each vear. One resource teacher worked
rvight in that class with me and it was a very pleasant experience.
Together we were able to develop & lot of good strategles,
Bacange I had three or four mainstreamed gtudents in my homeroom,
she also taught we how to modify curriculum in the Lznguage Arts
area. It was durilng these years - and I hsd already taught for
saeveral years prior - that I first became aware of the need to
2odify curriculum for anyone. BRefore that I would glve what I
thought was a middle-of-the-road assignment, and scme kids would
do well and others wouldn't., When I first began to practice mod-
ifying curriculum, it was because of those LD teachers. I even
wodified directions, and now I'm a gceat one for giving both oral
and written dirvections, writing them on the boaxd step by step.

I did that last year when I had no exceptionzl students because,
not only had it become a habit, but I found that it got better
results from all the students.

--¥ould you say that Your school system is now working well with
mainstreaming?

--Speaking from my own expericncc, yes. I think the regular
teachers are now fairly proficlent at utilizing the expertise of
the resource teachers. But it was a lr—¢ time coming. Now we
also realize the additional responsibi. .ties that EEN teachers
hiave, such as developing 2n I. E. P. (Individualized Educational
Plan) for each student and holding conferences with every one of
those parents at least two or three times during the year. And
very often that has to be done sutside of the ne-mual schocl day.

s 10




But it was a long time before regular teachers were aware of all
the things that special teachers have to do.

=--The biggest problen I have with nainstrcazing is working with t.o
types of regular teachers. Therc's che one who doesn't want to
acknowledge that he deesn't have total respensibility for the
student. and the other who doesn't want to admit that she has any
responsibility for the student. Between those extremes are a

. mmber of very cooperative teachers who are eager to help students
fulfill their potentials. As for the extremists, a large portion
of the blame for their lack of cooperation rests with me, 1t's
eaay for me to be intimidated by people who give a very strong

. impression of wanting to do things their own way; and sometimes
the very tcachers who want or need suggestions the most feel
foolish asking for them, Or they'll ask the principal or the
scheol psychologist instead of me. 5o I see myself ag nceding to
work at becoming both more approachable and more assertive at the
same time. I need t© win their trust, and I zlso need to become
less fcarful of iInsisting that teachers follow through on some
strategies which will facilitate & particular student's learning
or developnent.

--How many disciplines do you work with? You talk with the science
teacher, the language arts teacher. all subject teachers. But
do you also have to work with the phy. =d. teacher?

=-ibsolutely. And the industrial arts teachex, art, musics home ¢ec.—-
everything. So it's very important that I come across as someone

they can trust with their concerns. Righe now I have to adnmit

that has been and still is a problem. B3ut I'm vorking on it,

—-I think we just wrote our ovm paper on the mainstreaming
experience. Does Dodd have any more to gsay about ic than we J§d?

—-Kot at all. But it took her only about 130 well-~chosen words to
$a¥ what we gaid in —- never mind; I'm not going to count! Here's
Dodd's summary of teachers' reactions to mailnstreaming:

In gencral. mainstreaming has not been eagerly accepced
by most teachers. Man¥ teachers see having mainstreamed
students in their classes 33 an unnecessary burden added to
their already loadad teaching schedule. Others question
their abllity to teach "specizl™ gtudents (Pugac,1979).

A cruclal weakness in the implementation of mainstreaming
. has been the inadequate preparation of regular ceachers to
vwork with mainstreamed students. (Morsink,1979). Although
most college and university teacher preparation programs for
regular classroom teachers now Include courses in mainstream—
ing. most practicing teachers have had little or no training
in how to work with handicapped students. [Another problem ig)
that most mainstrecaming training programs have been deveioped
from the perspective of special education teachers vith
etPhasis on individuslized needs of students and dlagnostic-

o - -1-1
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remedial techniques, which differs from the perspective of the
regular teachers who are more geared to subject matter and
whole classroom management systems. The effects of such train-
ing [have frequently been] “confusion, resistance and,..
unsuccessful reswlts" (Nahmias and Allnutt,1977).1

=-=That s¢unds like o synopsis of all the things we've sald so far,

--Yes, but it's nice to be able to show that our observations are

supported by axisting literature., That gives us some additional
credibility and authority.

--50 where do we go frou there?

—I think it's time¢ to move into the area of writing itself, Deodd
identified one teacher need as better preparation for dealing with
mainstreamed students, We are going to try to provide some of that
preparation in the form of writing strategies for the EB/LD student.
I thought we could begin by listing several strategics that can be
generally applied by amy teacher in any content area, and then Bive
examples of typical writing assignuwents and show how each one could
be speclfically adapted or modified,

~=Might we also list = or would they be conspicuous by their absence -
those things that are least effective? Like the do's and don'ts.
There would be no sense in mentioning those don'ts, would there?
Things not to do?

=-=-Maybe that could be solved by . . .

--It's better to think positively,

-=Right. It would probably sound preachy anyway.

-=Yeah, and 4t might step on toes.

--0K, so we're talking about the do's.

-=Can you give us an example?

—=Syre, '"Reduce length." If your class 1s supposed to write @
tvo-page character sketch, for example, the student with writing
difficulties could be asked to do just one page, or even twWo
paragraphs,

=-How do You explain that to the kid who says, "Hey, I'm really

struggling to get these two pages written, and Johnny":ls already
finished because he only had to write two paragraphs?

O

Dodd, Julie. 'Mainstreaning”". English Journal, April 1980.
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==A legitimate and often-asked question. First, it's probably
going to take Johnny as much time and effort to do a good job on
his two paragraphs as it would take a student of average ability
to write two pages. Second, you have the option of making this
wpdification for any low-ability student, not just the ones who
are specially programed. Third, you could give all the students
an option with respect to length by specifically defining the
boundaries as "'nc ghorter than two well-constructed paragraphs
and no longer than two pages.™ Fourth, you could give the whole
. class, o2 just the complainers, an edifying lecture on the concept
of human varinnce, emphasizing thet just as you don't throw a
poor swimmer into the deep end of the pool before he's mastered
some strokes, 80 you don't ask more of any student than he or
. she 15 capable of performing a: any given time. Don't forget
to point out that a person who doesn't vet write very well is
no more inferior to anyone else than someone who doesn’t know how
te ski or dive or play the piano,

=-That's not bad. You know, Jeannine Dobbs mekes a very relevant
point in her article "“Teaching Writing to Emotionally Disturbed
Children.," She says, "Give nore support to students during the
process of writing, and less attention to the product." That
advice is applicable to all students,

--Exactly, The process is important,
--It's more than imporcant - it‘s cruciall

——Besides, most kids aren't as critical of differential treatment
as teachers think they're going to be,

==That's true. My son has Just finished first grade, and he talks
about how there are certain kidds - he doesn’t use the word main~
streamed, but "specials" - who were in his class in Kindergarten
and first grade. So he is alveady aware of the .reality of main~
streaming,

~=How does he react to 1t? Does he consider the presence of the
“specials" to be a nuisance?

—No. He did some., . .well, he didn't tesse or anything like that,
but he did have a couple of negative terms that he used to refer
to the special kids. Or he'd come home and say, "You know, Jason
can hardly telk." When he was in Kindergarten particularly he'd
comsent on this. And we'd ask him, "Do you know how come?" And
. he'd say, "I don't know. He Just can't talk. But teacher says
we're supposed to talk to him anyway. He's supposed to watch us
move out mouths." So obviously the teacher had done something in
terms of preparing the kids. Then we as parents only had to
reinforce the idea that Jason had specizl needs, and my son should
sinmply cry to realize and accept that. And he has. And he's not
a particularly unusual kid; he doesn't have any extraordinary
perceptions or deep insights about anything., He's just a kid.

ERIC
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==I've also been impressed with the way kids can tolerate individual
differences, I'm going to have four special ed kids in my fifth
grade class next year - ED and LD and one child who's 2 combination
and has many, many problems., I observed him in his fourth grade class
this spring te see how that teacher dealt with him, She gave a lot
of her time to him, and the other klds seemed to take it In sctride.

I was really lwpressed with student resction, There are certain
kids who have formed a support group for this particular child; they
help him, guide him, and encourage him, And those klds are coming
along to wy class with him, They're like a team, I feel like I'm
getting a complete infield! I think it's great. And not only that,
this kid has many unusual classroom behaviors. When I went to
observe him I was also interested in the reactions of the other
kids. He'd do his number, and I'd 1gok around, and the other stu-
dents would Just be sitting there nonchalantly, because they had _
gone to school with this child since Kindergarten. They were very
used to him. In fact, some of the kids even pointes out this child's
improvement over the years., They acted really proud of the fact that
this boy had made so much improvement, and that they had been a part
of 1t. That's real acceptance!

--1 agree with you. I see a lot of hope for mainstreaming. I think
kids are accepting it, and I don't see - maybe it goes on in the
cafeteria or in the halls - but I don't see a lot of harrassing or
teasing of mainstreamed kids.

~=Well, I almost scarted crying while you were speaking, because
what I see going on, what goes on in @y school a lot, is that the
EEN kids are often scapegoated by teachers who, whether they mean
to or not, have ways of encouraging ridicule. And I get so upset
about it because it's so frustrating, and it just undoes everything
we've been talking about, when the very behaviors you're trying to
train kids to ignore are the ones some teacher chooses to publicly
rebuke or ridicule., I don't want to end this discussion on a
sorrowful note, but that is a real sore point with me,

--And 1t's a valid one, too. But 1f you look at it from the teachers'
point of view, maybe they're frustrated,too,from not knowing how

elgse to cope, and gso what they need 18 to be given a wider range

of alcernatives than they're presently aware of,

--Yeg, and lots and lots of support from the specilalist while
they're trying them out, and lots of praise even when -~ especially
when - things don't seem to be working.

-=What you're saying is, we should pay more attention to the process
and less to the product, just like we said to do with kids,

--pitiy not? Teachers are people too.

--Right, 80 let's go home and vrite the next chaper. 3See you tomorrow
with your assignments,

101(1
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General Strategies for Writing
Instructors

Use small groups. Small group work coula be centered arcund
students” writing needs. For instances one group could work
on improving their papers' punctuation: while another group

might be working on the wse of footnotes. Each group would

" consist of geveral students who have weaknesses in these

areas and a couple of students who are strong in these areas.
As the particular areas of concern changer so would the
composition of the groups. (Dodd,» 1980)

Work in pairs. Using the "buddy" system» students read one
another"s papers aloud, proof each other's papers, and ask each
other to explain any unclear passages.

Use peer tutors. This 1s similax to the strong students
working with the weaker opnes in small groups, here the
assistance i1s delivered on 8 one-to-one basis.

Reduce written assignnments. Taking into consideration the
needs and abilities of each student, you can vary the length

of written assiguments. For instance» 1f the clags 1s aesigned
to write a 2 page character analysis, you might have the low
abilicy student write one page, or even 2 paragraphs. For
gtudents with severe deflcits, writing 2 paragraphe correctly
will require approximately the same effort that it will take the

rest of the class to write 2 pages. (Podd, 1580)

Give options with respect to length. By gilving the entire class

11
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a range of, says 2 paragraphs to 2 ;ases, the exceptionsal or
lower ablility student 18 not singled out. Surprisingly enough,
most goed yriters will choose the lengthler option, and even
identified underachievers may be motivated to write more than
the miniwum amount when not required to do so.

Establish individual performance criteria. In general, the
entire class should be aware of your goals and expectations for
each assignment. For the malnstreamed and low-ability student,
these criteria could be reduced or modified to conform to the
capablility of the individual learner.

Allow amPle in~class time for all Phases of the writing process.

Be avallable to provide assistance and feedback at each stage of
cotposition (pre~writing, composing, editing},

Allow extra time for assignment cowbletion. In one learning

paradigm, the key element in leaxning is time (Carroll, 1963).
Some students yill require nore time to complete assignments.
Rather than be penalized for this, they should be encouraged

to edit and revise until thelr individual performance stand-

ards are achleved.

lise pogitive reinforcement. Emphaslze what 1s good about the
malnstreamed student's writing. EEN students are easily deterrved
from making another attempt at writing 1f their initial efforts
evoke more criticism than praise.

Modify Your Sradin® Practices. For example, do not grade every

aggignments grade only the finished product. Give Separate

grades for content {(ideas) and mechanics (spelling usage).

Break long-term proiects down into discrete assignments. Have

12 1 6;




an estgblished due date for each segment.

12. Be specific. As a general rule of thumb, You cennot be too spe-
eifiec. You will find that most c¢hildren, even those of low ‘
ability, will be able to fulfill a task when they are given

conplete instructions on how to perform it.

.1y
O

ERIC

Aruitoxt provided by Eic:
.

T



O

Specific Lessons and
Modification Strategies

Rationale

In the following pages, we attempt to provide a working model
for task-analyzing a writing assignment into its smallest sequential
steps, We offer this model as the most viable and economical way
to provide for individual differences and ensure maximum success
for each student. Before introducing the model, e would like to
explain how we came to develop it, and why we believe so strongly

in its value to the writing teacher and to the students.

A Format 1s Tentatively Proposed.

Our originazl plan for this chapter was that the three teachers
representing the elementary/middle and secondary grades would gubmit
examples of assignments actually used in class. The BEN teacher
would then propose the specific modificetione., That would bring
each assignment in line with the abilities of lower-achieving ED
and LD students. As individuale, the thrze clsssrooom teachers
wrote up & sampling of cheir assignments: as a team, we came
together to discuse them and see whiat nmodifications we would
suggest.

The Need for ClaricyY EmerBes.

The first assignment was veed aloud: “Write 8 5 - paragraph

character sketch of some minor character in Johnny Tremain." The

follow-up question, "How would you modify that?” elicited the

W 18
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response, “Hodify what?" It soon became evident that expectations
could not be modified unless they were explicitly stated. What
exactly were the requirements for this assignment? Why 5 paragraphs?
Wes each paragraph to deal with some specific content, and 1if 50,
. what should that content be? What criteris would the teacher use
for evaluating the completed assignment? As the tescher who had
submitted the assignment answered each of these questions, we began
to see how the assignment could be written to make explicit the
expectations which were hitherto kmown only to the teacher.
The Role of Prewriting is Clarified,

With our revised and refined assignment 1n hand, we felt
better prepared to deal with modifications, The discussion now
proceeded along these lines -~

Reg. Teacher: We could have the mazinstreamed student do,.,

EEN Teacher: You wouldn't need to make that modification

1f, before the class begins writing, you,..

Reg., Teacher: Well, how about 1f we have rhe malnstreamed

student... ‘

EEN Teacher: That could be avoided 1f, prior to writing,

the whole class would...
As we develop:d a repertolre of acrivities that could be engaged
in by the entire clags before composing, ir became obvious that
when all students were thoroughly prepared, fewer modifications

wete necded.,

A Task - Analysis Model is Developed.

The very essence of successful task analysis can be expressed

in two words: Assume nothing., The content and sequential ordering
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of our pre~writing activities was determined by the answer to the
question "Whet does the student need to know in order to do that?"
4s we answ2red this qucstion over and over for each assignment,
each activity, we were appalled at the number of things we had
taken for granted in terms of what we expected our students to
inow Or be able to do. We bucame aware that at gome point in &
child's 1life, adults begin to make too many assumptions about the
child's state of readiness or preparedness for a given task. It
seems that only the very young and the developmentzlly disabled are
glven our tacit permission to be ignorant of the correct way to
execute 3 task which we adults expect all older children of average
intelligence to be able to perform. 1In fact, task analysis is
generally a required course only for future teachers of the develop-
mentally disabled, and very few other educators lsarn to use it as
a practical model. Although the writing process hes been broken
down into the three basic componente of prewriting, composing, and
editing, we believe we may be the first to apply task analysio so
directly and deliberately toward the formulaticn and sequencing of
prewriting strategles.

A Success-Oriented Philosophy Imerges.

The justification and rationszle for using a task-analysis
model to teach writing is that it ensbles students to achleve success
in their initial composing efforts. Yet because tegchers are the
product of a soclety which believes that people leaxn through
their mistakes,we often set our students up for initial failure. In
the process of developing our model lessons, we found that westoo.

were gullty of that practice. For example, one teacher submitted
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an assignment directing students to write & paragraph instructing
someone how to make a peanut butter-and-jelly sandwich, Another
guggested that as a prewriting activity, students list in order all
the steps they would need to execute in making the sandwich. This
prewriting activity was initially objected to by the teacher who
contributed the assignment, on the grounds that getting the students
te think about the steps they would have to perform would enable
them to write clearer, more accursately descriptive paragraphs.
"W@ell, why shouldn't they?” one teacher asked. “Becezuse then it
wouldn't be funny,” the contributor replied, "Why -- you want to
trick them!"™ the first teacher exclaimed, The contributor admitted

that this was indeed the case, but that the lesson had been meant

to 1llustrate "trial by failure,” and students thought it was fun.
The point 1s that, with the best of intentions most teachers assume
that "tricking” students into exposing their ignorance will get

them to pay more atcention to the errors that are afterwards polntad
out to them, Our committees however, now feels that this failure-
oriented approach teo teaching contradicts established principles

of learnin8, The p’eponderance of research in the areas of operant
conditioning and behavior management indicates that for the majority
of subjectss; reward 18 a far greater inducement to learning than
punishment. And what is more rewarding than success?

"Practice Makes Perfect”,

When teachers adhere to gyccess—oviented philosophy, they
assume the obligation to plan carefully in order to maximize student
potential for success. An examination of cur model lessons will

reveal that in carrying out 21l of the prewriting activities, the
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student has done everything but write the composition - and in some
cases, has actually done that as well. This 'rehearsal for writing”
is motivated b¥ the fact that we dg ascribe to the concept of
learnink by doink. One learns to ride 8 bike by riding a blke.
Students learn te write by writing. A "practice composition,”
or rough draft, gives the teacher a basis for ssgsessing shetner his
instruction (i.e., student preparation) has been adequata., We can
inspect it to determine whether student needs exist, and wa can
teach to the needs we find by providing additional opportunities
for practice., The evalustive feedback we give students on their
first drafts would never be in the form of a grade, but zhould
consist of specific constructive suggestions for improvement, which
they will then be given the chance to Incorporste inte their revisions.
The paradigm for writing thus becomes:

PREWRITING
(reviewing needed skills, defining an gudience and a purpose for
writing, selecting and corganizing ideas)

COHPOSING
(writing the paper)
EDITING
(checking for clarity, fluency, spelling, and methanics)
EVALUATIRG
(identifying specific strengths and weakuesses)
REVISIKG

(using feedback to improve the composition)
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All Are Ipeluded.

One of the most exclting discoveries we made while writing
this Guide w&s that the Instructieonal model preserted here appears
to offer the greatest potentlal for succesafully integrating
the EEN student into the mainstream of learning. Instead of sending
her into the classroom for the purpose of belng educated with
non—handicapped peers and then presenting her with a low-level
"slternative" assignment on which she must work alome, our model
offers the mainstreamed student a chance to participate with the
class during each phase of the writing process, to engage in every
instructional activity, and to experience success in even first
compogitions. Previously, our best efforts to integrate a lower~
abllity child into the regular classroom have frequently failed
be.wuse in our well-meaning attempts to individunlize nis lnstruetion,
we have inadvertently isolated him and called attention to “differ-
ences". Qur model, on the other hand, exemplifies the concept of
the least restrietive environment. That 1t therefore benefits the
EEN student 1s obvious; but it docs more than that. Task—-analysis
of writing assignments enables all slow learners and underachievers,
not just those in speclal programss to experlence higher levels of
invelvement and success. When students are involved and successful,
their disruptive acting-~out behaviors tend to decrease, benefiting
the class as a whole by promoting an atmospherc conducive to writing.
As the nced for disciplinary intervention diminishes, the teacher
can devote mote time to providing the student writers with on-the~

spot feedback and assistance. When all are included, everybody gains.
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More is More.

Refined rask analysis is no easy processs it Is a tedious and
time-consuming procedure. Our initial attempts to rewrite an assign~
ment and develop appropriate prewriting activities for it were
frustrating and mentally exhausting. But the more we persevered,
the more adept we became at wording writing assignments in such a
mannet that the preliminary activities began to suggest themgelves.
A project which we had undertaken in the hope of benefiting other
teachers and their students turned out to be of Ineffable value to
us. In the course of writing the lessons, we jurselves had to
undergo each phase of the writing process defined in the parsdigm
above. This experience has forced ua to bring to consclous aware-
ness and re-examine many of our values and assumptions concerning
education in general and the teaching of writing im particular.

We emerged from the experience with the rezlization that the more
we had put into it, the more we had gotten from it in the form of
greater understanding, empathy, and humility.

Exeoplary lesgsons are Used.

In the following pages we have provided the writing teacher
with a nuaber of sanmple assignments for elementary, middle, and
high school students that will serve to illustrate the process
described in chis rationale. We have included 2 variety of types
of writing (descriptive, narrative, informative, and persuasive)
and potential audiences (both real and hypotheticall}. Each lesson
is task-analyzed in the prewriting phase, and several of the
lessons include suggestions for composing, editing, evaluating, and

revising. Specific modification strategles are provided for those
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assignmente Whete the ptocess of task snalysis was unable to bring
the aseignment within the ability tange of the least capable student.
It ghould be noted that modification of a given assignment
allows the mainstteamed BEN and the low-achieving student te teach
the same objectives as his mote capable classmates, inmsmuch as the
modifications are usually accomplished by vatying the individual
performance ecriteria.
Modificacion 18 thetefore superior and pteferable to assign-
ment gubstitution. becmuse it docs not disbar any learner from
ful} patticipation in al} phases of writing instruction. and does
not requite the teachet to develop one or mote alternative non-

related Yesson plans.
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Assignment for the
Elementary/Middle Grades

The lists of Prewriting Activities for the lessons that
follow should not be comsidered exhavetive. Even 38 this booklet
was going to press; we yere still thinking up other activities that
could or should have been included. Moreover, teschers should feel
free to try out any of the assigmments without feeling obligated to
present the leasom in the tanner described. These sre only exemplary
lessons, included primarily to ijlustrate process» pot to dictate
content. Assignmeats for the elementary/middie grades are loosely
ordered from the easier to the more difficult, Each ome fs indepen-
dent of the others, and as a whole they do not comstitute a

systematic writing program.

<6




1. WRITING A SET 0¥ JNSTRUCTIONS
Type of writing: Descriptive

Audience: Peers
Assignment:
. Write a paragraph on how to make a peanut butter-and-jelly

sandwich. Imagine that you are giving directions to someone who
' has never before made a sandwich of any kiqd. Be as specific as

possible. Don't assume anything.

Prewriting:

a. Exauine samples of clearly written directions. These
could be from cookbooks, models, textbooks, automobile or appliance
manuals, etc.

b. Present & list of scrambled imstructions for simplc tasks
and have the students practice unscrambling them.

c. A variation of (b}. Cut up 4 or 5 sets of Lnstructions"
that contain the same yumber of steps as 1/4 or 175 the number of
puplls in your class. Divide the class into 4 or 5 teams and give
each team captain one set of instructions to distribute. {(Note:
each team should know what its'instructiond' are for.} Students
line up in the order that their directions should be followed.

Each team should signal when finished so the teacher can record
who finished flrst, second, etec. When all teams have arranged

. thepselves, students read their instructions consecutively, beginning
with the team that finished first. Students on the other teams
decide whether the presenting team is really arranged correctly.

The winning team 1s the first that finished in correct order. {(The

difficelty of this activity can be increased, 1f lesired, by dividing
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the class into 3 teams amd distributing lengthier sets of instructions.
d. Present a demonstration of how to make 2 peanut butter-

and-jelly sandwich, Students observe and take notes,then compare,

e, Stage 8 counter-demonstration of how to make, or agk stu-
dents for examples of, the most poorly-made "silly gandwich" you
or they can imagine., Point out that students could end up with
such saundwiches 1f their directions are unclear, not specific, or
out of order,

f. Explain te the class that today you ava going to make
peanut butter-and-jelly sandwiches. The sandwiches will be made
according to their specific directioms. Have assembled at the
front of the room, or where everyone can see them, cll the materials
needed for gandwich making: bread, peanut better, jelly, knives,
paper plates,

g. Each student then lists, in order, all the steps s/he
would execute in making the sandwich.

he Instruct the students to combine the sentences on their
lists into a paragraph, using ordinals and connectors such as “Pirst,”
"Second,” "Then," "Next," “Finally,™ (these words can be written on
the board).

Composing: The students write their paragraphs.
Evaluating:

Make a sandwich for each student according to the directions
sfhe has given you. Read each step aloud as you execute it. In
gpite of all the prevriting preparation, You should wind up with

quite an odd assortment of edibles (some may even resemble peanut
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butter-and-jelly sandwiches!) Students then eat their completed

sandwiches, and everyone has a good time.




2, WRITENG A SENSORY POEM

Type of Weritink: Descriptive

Avdience: Peats

Assignsent:

O

Weite a 6-1line descriptive poem about an edible object. The
fitar 5 lines will describe the cbject from the standpoint of gach
of the senses in the following otdet: sight (how ir looks), touch
(how it feels), smell, sound (the noise made when You bite into 1t)and
taste. The last line will usme the cbject ot include its name in
a desctiptive phrase ot expteseion of feeling about irt,

Prewriting:

a, Give each student an edible cbject {apple, tangerine, bagel,
etc.)

b. As a class, discuss the object's atrtibutes as they appeal
to each of the genses — how the object looks, feels, gmells, etc.
Encoutage the class to expand one-word descriprors {e.g., "red")
by employing compatisons and vivid modifiers (e.g., How red? Red
like WHAT? As ted as WEAT?)

¢, Write patticularly fresh or scriking phtases on the board
as they ate suggested by the grudents, Wotking as a class, attange
some of these phrases into a S5~line granza which will serve as a
model, Elicir vatious degctiprive endings {e.g., "Perfect apple”
ot "0Oh, how I love julcy apples!™}, and have the clags choose one
for the last 1ine of the model.

d. Shate anothet model (have dittoed copiles available). Note
how free vetse can diepense with c.ttein conventions such as complere

sentences and end punctuation in favot of vivid phtases and fresh,
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unexpected images,
e, Tell the students to bring & single sdible object {not
8 composite like a salad or sandwich) of thelr cholce to class the
next day. (The teacher, mindful that some students might forget
. thelr edible, will have some extras available, as well as a knife
to split sdme for sharing.)
Composing:

Each student writes a sensory poem describing his edible
following the model previously written or studied. (Note: Make
sure each student has, or can see, the list of senses written in
the order suggested here; students should also have copleg of the
model poem previously written or studied.d
Evaluating:

Each st.dent reads her poem to the class. Classmates share
their reactlons and evaluate the poem by pointing out any fresh
images or striking comparisons they observe.

Varlation:

Students choose thelr edibles and do their composing at
home. The next days each student reads only the first 5 lines of
his poem to the class., Classmates take turns guessing the object

described.
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3. WRITING A PANTASY

Type of Writing: Narrative

ience: Pecra

Assi nt:

Imagine You have turned into an animal or an inanimate cbject.
Write a fictious account of a day, or part of a day, in your life.
Preveiting:

a, Discuss the concept of personification. Share models of
children's stories which glve inanimate objects or animals human
characteristics. .

b. Review the use of the first person narrative point of wview.

c. Review verb tense, pronoun usage, and punctuation uysed in
conversation.

d. Use the following trigger questions gs a gulde for the

students to follow:

1) What 1s life like for you (the thing of animal You
have turned into)?

2) What makes You happy? Sad?

3) What do you wish would happen to you?

4) How are you treated or used by people?

5) What things make your life easy or difficult?

6) What things in your life do you wish you could change?
Composing:

a. Students could be given the option of beginning their

cottposition with the phrase: "When I woke up this morning, I looked
in the airror and found I had turned inte a . . ."

b. Rach student should write from three to seven paragraphs.
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Evaluating:

a. Students work in palrs to make each other's compositions
grammatically correct.

b. Students shate their finished products with peers.
Comment:

This assigament has been significantly rewritten and calls
for greater specificity than originally presented in the classroom.
In its present states It should prove motivating enough for

students of all abilities and further modifications would thervefore

not e Decessary.
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4. WRITING A JOURMAL
Type of Writing: Narrative
Audience: Self (peers/teacher optional)
Assigouent:
Students will keep & dally record of thoughts and experiemces

in z journal.
vewrjting:

a. Examine and discuss samples of journal writing.

b. Share ideas for the kinds of subjects/toplcs students
could write about, For example, gtudents could describe something
that happened during the day, & new or Jifferent idea, something
that excited or bored them, a friendship, etec.

¢. Share idess for the form the journal entries could take
such as a paragraph, a serles of questions, various poetic styles,
etc.

d. Establish the number of times per week entries should
be made, the length of time the journal will be kept, and whether
in=class or outside~class time would be required.

¢, Emphasize chat journal entries are private and sharing
is optional,

Comments :

Journal entries encourage children to organize thoughts,
think creatively, and write coherently, All children should be
sble to gucceed On some level with the format described, therefore

no modificactions are necessaty.

.
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S. WRITING (OR TRANSCRIBING) AN INTERVIEW
Type of ¥riting! Informative

Audience: Peers
A;sigggggt:

Interview one of your classmates and then write & patagtaph
based on the information You discovered, ot make a tape recording
of the interview and trangcribe it.

Prewriting:

2. Discuss the interview process as g way of getting to know
someone better in a relatively ghort amount of time. Suggest that
the questions asked by the interviewer focus on a specific aepect
of someone's life. For example, the questioning way centet around
biographical data, the family, a specific interest, the high point
of someone's life, etc.

b. OGroup students according to the focus selected.

c. Help each group generate questions appropriate to their
focus. Review che “Five W's." Suggest that questions be formulated
in an open-ended manner in order to discourage monosyllabic responses.
(Helpful hint: Ask queatione that begin with “how" and “why.”)

d. Students who wigh to tape their interviews are shown how
to uge the tape recorder. .

e, Students interview one another in pairs.

f. After collecting the information, discuss paragraph
organization or transcribing procedures:

1} Formulate a good topic sentence identifying the
specific focus of the interview. The body of the
paragraph should consist of supporting details.

2} Review correct puactuation for quotations and the
vse of the colon for trznscribing.

3\
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Composing:

Students write the paragraph or tranacribe the tape, Teacher
circulates, checking for correct punciuation, verb tense, usage.
Evaluating:

&, Share the paragraph or the transcription with peers,

b. Originally peired partners evaluate one another's inter-
views according to the following criteria:

1) Wao the information gathered relevant to the focus
of the interview?

2) Would you have liked the interviewer to have asked
further questiona?

3) If so, what questione would have made the interview
more complete?

Reviaing:

Students who received evaluative feedback indicating weaknesses
in their interviews conduct a second interview, tighteming the focus
or eliciting further information from che subject. These interviews

are then written wp or transcribed as direcred,
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6. WRITING A BUSINESS LETTER
TIype of WritinB: Persuasive
Audience: (Fictitious) Handy-Dandy Manufacturing Co.
Publie Relations Director
. Assipnment:

Write a letter to the Publie Relations Director of the
Handy-Dandy Mfg. Co. in which you (1) identify a faulty product;
{2) deacribe how the product defect has inconvenienced or 1njured
you; {3) express how you feel about the Inconvenience or injury;
{4) demand satisfaction from the company.

Prewriting:

a. Dpiscuss general characteristics of the business letter:
heading, inside address, greeting: closing. Write on the board
sample greetings and closings - Gentlemen, Dear Sir or Madam,
Sincerely, Yours truly. Review such mechanics as the uge of the
colon, comma, etc. in the parts of che letter.

b. Examine all kinds of business letters and discuss then,

¢. Find and share many different latters of complaint.
Find or create one that follows the format sbove and disctribute
coples to each gtudent as & reference.

d, Distribute the following scenarlio, and read it aloud:

You have purchased 2 Handy~Dandy Garage Door Opener cthat

opens and closes Your garage door with the touch of a button
. from inside your car. The remote-contrel push-button tuner
on your neighbor's TV also happens to open and close your
garage door. This has resulted in damage to your car
{a smashed hood) and to your person (three fingers sprained
while trying to get the garage door off the car hood). The
Handy~bandy has a 5-year guarantee and you bougnt it three
weeks ago for $129.00. Write to the Public Relations Director
of the Handy-Dandy Manufacturing Co., 1124 Maple Street,

Warren, Ohio 53521. Express Your complaint and ask for help in
resolving your problen.
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Composiung:

2. Students write the heading, inside address, and galu—
tation on their rough coples. Circulate around the room to assist
with placement and punctuation.

b+ Students write the body of their letter, following the
model provided which ineludes all four points discussed in the
order given.

2. Students writc the closing and sign thelr letters.
Circulate to spot check for sorrect placement and punetuation.
Evaluating:

3. Students exchange letters.

b. Ezch student now assumes the role of the Handy-Dandy
Company's Public Relations Director.

e. From.the viewpoint of the FR Director, each student
answers the following guestions (handout provided) about the letter
he has received:

1) Does the writer clesrly identify his product?
2) Doesg the writer eclearly indicate the product’s defect(s)?

3) Does the writer provide sufficient evidence that the
preduct itself is at fault?

4) Can the PR Director sympathize with the feelings of
the writer?

5) After reading the letter, does the PR Pirecior want
to help the writer sclve his problem? {1f not, why not?)

6) What suggestions ecan the PR Director give the writer
for making his/her letter more persuasive?

d. The letters are returned to their authors, along with

the sheets of comments and suggestions.
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The students make £inal copies of theit letteta incorpotating
the suggestions of the evaluatots.

Optional Follow—uP Assignment: Angwer 8 lettet of complaint.
Prewriting:

a. Using the same gcenatio given above, students btainstorm
{no judgment ot evaluating allowed) as many idcas as they can for
how the PR Ditectot could solve the consumet’s ptoblem. These ate
listed on the boatd.

b. Hand each gtudent one of the completed lettets, making
sute fo student Betsz his owm,

c. Tell the students: You ate once again the Public Relations
Ditectot fot the Handy-Dandy Mfg. Co. It 1is yout job to answet
lettets of complaint. You can't offer the consumet his money back,
not can you teplace the defective marchandise. You'd like to help
the consumer with het problem. You must be polite s0 the consumet
will continue to buy ptoducts ftom yout company. Keeping those
things in mind, write a Jetter to the dissatisfied customet whose
lettet you have just teceived.

Cotpozing:

Students write theit tesponses following the business lettet
format ptovided. Remind students that the company's addtess is now
the heading, and the consumer's name and addtess couptise the inside
addtess.

Cotments:
a. When assignments at the elementaty level ate btoken dowm

ag finely and specifically as these two lessons have illusttated,
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futthet modificetions will tately if evet he needed., The teachet
need only teduce expectations: knowing that the less sble atudent's
writing will not have the "tone" or "polish™ of the mote able
student's.

b, Evaluation ftequently ptecedes the final editing, thus
giving the student a bettet chance to ptoduce an effective plece

of writing.
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7. WRITING SENTENCES

Assignments

- Write & statement, 2 questions an exclameiion, and a command

in which the following words appear: raccoon. discipline, girth,
R spigot. You may change the form of the words (e.g., disciplined)
1f desired.
Prewriting:

a, Review the 4 aentence types = provide models., Examine
word order and end punctuation for each type.

b. Have students provide examples of each gentence type
following the models provided,

¢, List 4 words and elicit simple sentences,

Composing:

Students write the 4 types of gentences from the liast of
words provided,
Modifications:

a. Omit the exclamation and possibly the command for very
low ability students. If you still want them to produce & sentences.
have them compose 2 statements and 2 questions instead,

b. Supply a list of esgler words.

Evaluation:
Sentences are evaluated by the teacher on the basis of internal

. consistencys correct punctuation. and spelling.
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8. WRITING A COMPARISON/CONTRAST
Type of Writing: Deacriptive

Audience: Teacher/Peers
Assignment: Write a parvagraph comparing two common ipanimate

objects such as two pencils, pencil cases, or purses.
Prewriting:

a. Have two similar items clearly visible %0 students.

b. Ask students to complle a list of attributes to be compared
such as size, shape, elasticity, combustibility, color, composition.

¢, Referring to the sttributes just cited, liat the ways
theae t D objecta are glike. l

d. Studentsé examine a model paragraph in which two objects
are compared. (Copies of the paragraph are distributed for reference.)

e. Students aelect 2 common inanimate objiects for comparison.

f. Each student iists the vays his/her chosen objecis are alike.
Composing: Students rewrite their lists in pavagraph form.
Hodification:

Students write a paragraph contrasting two ipanimate objects.
Preuriting activities a and b remain the same; in ¢ -~ f, substitute
the words different and contrast (ed) for alike, compared, and
comparison. The less capable student would be expected to see fewer

contrasts.

Culminatin® Activity:

Have students write a 2 paragraph assigament. In the first
peragraph two similar inanimate objects will be comjared, and in the
second paragraph the same two objects will be contrasted. Exarine

a model composition and discuss how to make Smooth connections and
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and transitions with singla words (first, moreover, nevertheless,
but, besides, also) and phrases (in addition, on the other hend,
atc.), Less gble students will be expected to write shorter

paragraphs and make fewer kinds of transitions.
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9. "LOST AND FOUND"

Iype of Writing: Dasctiptive/Petsuasive
Audience: Peets

Aspigoment:

You ate & lost item lying smong othet lost items on & "Lost
and Found" table in the school hall. Wtite 8 lettet to yout owner
desctibing youtself apd asking yout ownet to come find You; okay to
be funny, sad, f‘anc:l.ful, satcaetic, etc.

Prewriting:

a. Exsmine "Lost and Found” notices in local newspapet.
Evaluate the completencass of the descriptions of the lost/found
atticles (could students identify the missing item ftom its
deactiption?)

b. Ptactice giving shott enappy otal desctiptions of objects
in the classtoom, clothing, etc.

c. Give srudents 8 chance to "be" 2zn gtticle of clothing,
classtoon object, etc. and have the= desctibe chemselves otslly in
the fitst petson.

d. Each student 18 given a copy of the following list and

told to select one item ftom it:

1 tennis shoe & pait of glasses
an Ametican Exchange Bank ballpoint & gym sock with a hole in
A psperback novel with & torn covet the heel
(student must supply title) # valentine signed "Love, Linda"
& scilence textbook a house key

e. Students ildentify with theit selected items, aud jot down
adjectives and phrases they could use to desctibe themselves.,
f. Speaking fot the lost item, atudents Answet the following

questions {provide dittozd hendout):

40 44

ERIC

Aruitoxt provided by Eic:

L LY




1) ¥hat are you?

2) What do you look like? (check answers to e)

3) To whom do you belong? (may be real or fictitious)
4) Bew did you get lost?

5) How do you feel now?

6) What vill happsa to you 1f you aven't found?

7} How will it effect your owner 1f you aren"t found?

Composing:

Students use their responses to activities {e) and (£) to

write letters to their “ouners®™. As students write, the teacher circu-

lstes to check for spelling, punctuation. capitalization, stc.
Modifications: The least capabie student could write his letter by
answering items 1-2, 4-7 in complete sentauces.

Edfting:

Teachar checks couwpleted rough drafts for wechanical arrors
and consistency of tone. Students correct ervors and write final
coples,

Evalusting:

a. Students share their completed lettars by reading them
aloud to the class.

b. Latters are mounted as a wall display behind/besida the
actual school lost=and~found table Or box.

Variation:

Have gtudents create similar letters for real items lying

on the lost-and~found table (or in the box). The fiptghed letters

would be posted on & display mount nearby.
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10. WRITING A SUMMARY
Type of Writing: Intormative

Audiences Teacher
Assignment: ¥Write a 3 paragraph summary of Johmuy Tremain's

sccident which occurs in Chapter .‘mo of the novel. Include the
couse of the accident (paragraph 1), the nsture of the irjury
(paragraph 2), and how/by whom it was treated (paragraph 3).
Prewriting:

&. Read Chapter Twe of JohnnY Tremain.

b. Provide an article and as a ¢lass write a model sumary.

e. Discuss passive voice (e.g., "Johuny was injured when...")
Cottposing:

Write the 3 paragraph summary. Each paragraph should contain
at least 3 sentences containing details of the aceident.
Bvaluation: Teacher checks to gee that the important detailes of the
sccident have peen included.

Modification:

a. Let student listen to a tape recording of Chapter 2 as

she reads along.

b. Reduce expectations in terms ¢f the nuzber of details for
each paragraph.

¢. Student could pe provided with trigger questions such as:

1. What happened? How? Why?
2. How did the injury look?
3. Vho treated the injury? What did they do for it?

Try to avoid proroun subjects when answering the questions.
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1l. WRITING A CHARACTER SKETCH

Tyra of Uﬂtini: Descriptive

Al..ld:l.ence: Teacher
ssignment:

Write a 5 parvagraph gketch of -ome minor character in
Johony Tremajn. The first paragraph will introduce the character
you salected and define three of his charecter traits. The second
paragraph will briefly recount 2 or 3 instancea where the first
trait was exhidbitedi the third paragraph will desl similarly with
the second trait, and the fourth paragraph will recount 2 or 3
illugtrations of the third trait. The fifth paragraph will restate
the thesis of the first paragraph using Jifferent wordse.

vewriting:

8. Discuss character traits generally. What are they? Have
the class name a6 many different traits as they can think of, and
write them on the board.

b+ Using characters from another recent readipg, “ave the
class identify some character traits for each, and then relate aone
incident where the trait was exhibited. Point out that cheracter
traits are not something you can see; they sre inferred through
studying psople's behavior. For each trait identified. ask the
trigyer question: "What did the character do to give you that
impression?"

c. Ask student volunteers to shsre one character trait with
the class. using this frame: 'You can tell that I'm (name trait)
because I {atate action)." Teacher goes first to model.

d. Study & cheracter sketch written according to the
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prescribed format.

Composing: Students write a 5 paragraph character sketch for s minor
character in Johnny Tremain,
Evaluating:

Working in pairs, students give each other feedback about the
appropriateness of the examples chosen to illustrate each of the
three traits identified.

Modifications:

a. Give individual assistance a5 needed in helping the student
to select a character, identify his or her obvious traiss, and find
illustrations of those traits,

b. The least capable student can write a ) paragraph com~
position 1in which the first paragraph introduces the character
and defines one obvicus trait, the second paragraph provides illus-

trations (at least two), and the third paragraph restates the first.
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12. WRITING CONCLUSIONS

Typs of yriting: HNarrative
Apdisace: Peere

Assignment:

Vrite an endiug, from Jerry's poiut of view, for the story

"Bloodetain"(from Focus, Scott-Foresman}, telling what will happen

to Jerry by the end ©f the next month or the pext year. Will Jerry
be sble to keep his secret? Begin with the last line of the story,
"He would never tell." snd write & one or t¥o Page conclusion.
Prewritiug:

a. Read the story "Bloodstain,” in which Jerry, while hunting,
accidently shoots the father of his friend Pred, and then decides
not to confess.

b. Discuss the story from the point of view of Jerry and
from the poict of view of his friend Fred. What does Fred think
caused his father's death? Does Jerry's conscience permit him to
remain friends with Pred?

c. Telk about what Jerry could be thinking: how he could be
feeling. What kinds Of action aight these thoughts lead him to?
(Point out that the students' ending to the story must be based on
their spswar to this question.)

' d. Review rules for punctuaticn of conversations.
Composing: Students write their endings to the story. Teacher
circulates to check for mechanical errors,

Editing: Studant pairs exchange compositions and check them for
spelling, grammar, mechanices.

Revising: Students write neat final copies.
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Evaluating: Student volunteers read their compositionz to the class.

Modifications:

a. Have the low-level reader listen to "Bloodatain'” on a
tape while reading along.

b. The less capable student could write a shorter (172 page)
composition, discarding the restricted point of view {Jerry's), nmd
simply telling what he thinks w111 happen to Jerry or what Jerry
will do. (Will Jerry change his mind? Why or why not? Is he
discovered? If so, liow? By whom?)

Comeentg:

Most students find the Story engroséing and the assiznment
motivating. There is always the possibility, however, that some
time an ED student will become extremely threatened and upset by
the content. Watch for cues, such 85 unusuval {idgitiness, halr-
weisting, guawing at fingers, which could indicate anxiety. If
the student balks at doing the writing assignment, provide hix with

an glternative story-starter.
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13. WRITING AN ESSAY

Type of Writing: Inforwative/Persuasive

Audience: County Police Wive's Assoclation
Assigoment:

Write a 200 = 1,000 word essay on the topic "Truancy and the
Teenager." The paper should have 3 parts: an introductotY para-
graph consisting of a general statement of the problem; two body
paragrapha, one enumerating causes and the second describing the
effects of.teenage truancy; and a copcluding paragraph restating
the problem and suggesting seome solutions to it.

Prewriting:

a. Ask the clasas to share their personal observations regarding
truancy. Do they see it as a4 problem? Why or why not?

b. The class discussgs posaible causes of truancy.

—_

c¢. The class discusgses possible effects of truancy on a
wide varlety of persons: the trusnt, wembers of the truant's fsmily,
teachers, administrators. peers. law enforcement officials, shop-
keepers, homeowners, etc.

d. The class discusses possible solutions to the problem of
tean truancy.

e. The class evaluates a model essay on a similar theme.

£. The astudents individually make notes on whatever detalls
they conasider pertinent to their unique point of view, and organize
this information under the categories of personal chservations/gen-

eralizations (statement of problem}, causes, effects, and proposed

+ solutions.

Composing: The students write their essays accoerding to the prescribed

format.
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Evaluating:

a. Students cxchange essays.

b. Students cvaluate each other's essays by responding to the
questions {provided on a dittoed handout):

1) Does the wrizer clearly identify and state the nature
and extenc of the problem?

2) Does the wricer provide encugh examples {effects) in
the third paragraph for the reader to conclude thac
there 1s indeed a problem?

3) Does che writer communicate his or her own feelings
about the issuc?

4) 19 the reader persuaded that the solutions offered in
the final paragraph are vorkable? If not, what could
the writer do to strengthen hig/her suggestions?

53} Is the writer's language appropriate for the intended
audience?

Revising: The student makes o final copy of the essay, incorporating
the comments of the evaluator.
Commencs

a. Bccause the range in assignment length permits the student
to complete the essay in as fcw as 200 words, no further modifica-
tion of length %3 necessary.

. b. Because this is an opinion paper, as opposed to 2 research

rcport, the low-nbility student is freed from the fear of making
a "wrong” answer, and can be given the nseded 2ssurance chat her
opinlons arc as valid as those of any other student.

t. Because the class as a group has discussed nany possible
cousess cffcets, and solutions, the writer who "can't think of any-
thing” is given the option of simply selecting the Information that

best conforms to his own opinion and can concentrate on the

32
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task of organizing the information lccorains to the model presentad
and clearly expressing it ip complete sentences.

d. Decause the student with blocks to learning haa participsted
in the class discussicns, she is much more motivated to atteapt such
an assigument than would be the case 1f the assignment were presented
in the traditional manner.{i.e., "Today I wvapt you to write an essay
on the topic ‘'Trusncy and the Teenager.' You may begin your papers
new and finigh them at home.") Moreover, this student will be motivat-
ed to attempt similar assiguments in the future because the prewriting
activities have been structured so as to provide maximum refnforce—

ment by ensuting & successful first experience,

9 53




A High School Expository
Writing Course

The nine week expository wiriting coutse putlined hete is
presented sequentially, not with the expectation that it will be
used step by step, but rather as an example of how a total acope
and sequence of assignments can be modified to meet the needs of

the lower ach'ivang, mainstreamed student.
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3. OPINION PARAGRARH: TOPIC SENTENCE-SUPPORTING DPETAILS
Type of Writing: Persuasive/Informstive

Aadience: Teacher/Peer

Ass £

Write a paragraph expressing an opinion which 1is supported
by reasons or examples. The paragraph must have a topic sentence
clearly stating the opinion, body sentences which are reasons or
examples supporting the topic sentence and a concluding gentence
wvhich restates the topic sentence.

Prewriting:

a. The students view Part I of Compuaication Jkdlls:
Expository Writing, Guidence Associates, which gives criteria for
and models of this assignment.

b. Generate & list of potential topic sentences,

Compogsipg: The students write the paragraph.
Evaluating:

a. Does the paragraph begin with a clearly stated topic sen-
tence?

b. I8 each body paragraph & reason for or an example of
the topic sentence?

¢. Does the final sentence use ay;onyms to restate the topic
sentence?

d. 1s the paragraph free of sentence fragments, run-on
sentences. and spelling errors?

e. Have transitions. such as in addition, more over, in summary.
therefore, been used yhere needed, especially betwcen body sentences?

Do commas follow the transiti9n words?
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Hodifications:
4. Have a dittoed model available.
be Allow more prevwriting time with Peer or teacher assistance.
c+ Help students Benerate a list of examplas or reasons to

support the toplc sentcncc.
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2. TPROCESS PARAGRAPH
TYpe of Writing: Informative

Audfence: Peers

Write a paragraph describing a process, either an informational
process which deacribes & loglcal sequence of events or & directional
proceas which gives directions for doing something, Sentence 1
nanes the process, gentence 2 beging the sequence, body sentencea
continue the sequence and the ffnal gentence concludes the process.
Prewriting:

a, The students view Part II of Communication Skille:

Expository Writing which includes criteria for and wodels of the

paragraph.

b. HReview transitions commonly used - then, next, ee;ond,
followed by, etc.
Composing: The students yrite the paragraph.
Evaluating: Studente exchange papers and follow an evaluative
questionnaire to evaluate one another's paragraphs.
Modificationa:

u. Have a written model available.

b. Explain the process orally to another gtudent as a check

for clarity.

¢. List the steps sequentially in writing.
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3. PERSUASIVE ARGUMENT
Type of WritinR: Persuvauive
Audisnce: School Board

Asslgnment :

a. Read chapter 1-4 of the text, The LivelY Art of Writin®

by Lucille Vaughn Payne.

b. Discuss the material and study the models provided, paying
particular attention to the overall format and cemstruction of
each Pf the 5 paragraphs.

¢. Generate a list of pros and cons related to this issue.

d. As a class,examine a model paper writter by a student and
evaluate 1t for its strengths and weaknessesg.

Composing: The students write one paragraph per day.
Evaluating:

Using questions velated to the purpose and form of each para-
graph, the students evaluate, from Introduction to conclusion, one
paragraph per day.

Modifications:

a. Asgk the EEN teacher {or aide} to review the chapters with
the student.

b. Have the less able student write a 3 paragraph opinion
paper, the body paragraph of which will contain 3 points supporting
the thesis stotement.

¢. Have the more capable gtudent write a 3 paragraph psper,
the body of which will begin with a dissenting opinion. The body
of the paragraph will contain 3 supporting polints o refute the

dissenting opinion.
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4. PERSUASIVE ARGUMENT

Typa of Writing: Persuasive
Audience: To be determined by the student,

Write 8 5 paragraph paper of persuasion. Identify the
audience to whom the argument is directed. Base the arguments on
library research,

Prewriting:
8. Read chapters 5-7 of The LivelVy Art of Writing,

b. Discuss the material and complete the study guide, paying
particular attention to smooth transitions (vord and 1dea.hooks),
“picture frame” paragraephs (vivid detail supporting the topic
sentence) and bedy paragraph length (200 word minimum).

¢. OCenerate a list of posasible topics.

d. Generate & list of potential audiences,

e. Review library research and reference skills,

f. Viait library/IMC.

g. Exsmine model paper written by student and evaluste it
for strengths and weaknesseatb

h., State thesis and list points which support it.

i, Review mechanics of documentation,

J. Practice paraphrasing and restating idees.

Composing: The students write one paragraph per day.
Evaluating:

From introduction to conclusion the atudents write and evaluate

one paragraph per day with the help of an evaluative quesationnaire

such a8 the following:
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Introduction:

1) Does the Paragraph begin with a general statement and
work to the specifie?

2} Does the Paragraph flow smoothly from sentence to
gsentence? Are transitions needed to improve the flow
of the paragraph?

3) 18 the thesis stoted clearly in the last sentence?

Body Paragraphs;

1) If the paragraPh begins with refutetion, 18 an approe-
Priate transition used to introduce it (I.e., it may
be true that, to be sure, grauted, ete,)?

2) 1If the ParagraPh begine with a refutation and goes
on to a point in support of the thesis, is an appro-
priate trangsition used (i.e., but, however, on the
other hand, ete.)?

3) If the paragraph begine with a point in support of
the thesis, is an appropriate transition used (i.e.,
furtherxmore, the next step, this leads quite naturally
into an additional point, ete.)}?

4) Is the toPlec gentence clearly stated? (The toPie
sentence 1s the statement suPporting the thesis.)

5) 1Is the toPirc sentence supported by convineing evidence?
List the evidence from paragraPh 4.

6) Are PavagraPh hooks used in addicion to standard tran-
sitions? Write one here.

7) 1Is there a concluding sentence which rephrases the tople
fentence? Write the toPic and eoncluding sentence of
Paragraph 2.

8) Have nechanical errors been corrected?

Conclusion:

1) Does sentence 1 restate the thesis?

2) Do the sentences following sentence 1 go from the
specific to the general? wWrite the first and last
sentence here,

3) Do the last sentences “echo™ the intrzoduction, that is,

use Phrasings from paragraPh 1 or refer back to the
same idea?
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4) Is tha reader left with "food fir thought" as the
paper concludes? (Beyond arguing that gun control
laws are unconstitutional, does the writer, for
example, leave the reader thinking about which

. constitutfonal right might next be challenged?)
Modificationa:

a., Have the EEN teacher or (aide) review the chapters with
the students.

b. Provide individual help in selecting the topic and an
appropriate sudience,

c. Have the less able student write 8 3 paragraph paper, the
middle of which will contain 3 supporting points drawn from the
research,

d. Have the more capable student write a 3 paragraph paper,
the middle of which will contain 3 supporting examples from the
research which refute the opening statement of the paragraph as in

the following example: "My brother says marijuana is safe because

he has gmoked for two years, but I feel it can be harmful because..."

ERIC

Aruitoxt provided by Eic:




5. SHORT STORY ANALYSIS

Type of Writin®: Persuasive

Audience: Teacher /Peer
ssi nt:

After reading a short story, write a 5 paragraph paper atating
a premise or conclusion that can be supported by internal evidence.
Prewriting:

a« The student reads and analyzes one of several short stories
suggested by the teacher.

b. Students who sslected the same story discuss the story
with cne another.

¢« Review rules for needed punctuation, etc.

d. Examine a model for form, content. and style.

e, Develop a thesis statement,

f. List 3 detalls from the story that support the thesis.
Compoaing: The students write one paragraph per day.

Evaluacing:

Using questions rclating to the purpose, form and mechanics
of each paragraph, the students evalvate. from introduction to
conclusion, one paragraph per day.

Modifications:

a. Students who have veading difficuities are Teferved to
low=level, high-interest materials.

b. Provide the low rcaders with more structure and guidance
during the digcussion phase of this assigument. {Teacher sits with
them as they discuss or provides handout of study questions to

answcr orally.)
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c. Provide individual help in the selection of a thesis
atatement and supporting detailas.

d. Tkz leaa able gtudent can incorporate the supporting
detaila into one body paragraph, thus cutting the length of the

cOaPosicion to 3 paragrephs.
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6. WRITING A REVIEW

Type of Writing: Persuasive
Audience: Peers
Asgignment:

After choosing a novel that hag been read or a TV show/movie
which has been viewed, write a 3-5 paragraph paper supporting an
opinion or conc¢lusion with interval evidence,

Prewriting:
a. Read and discuss several models, such as a review of the

same movie in 3 sources. (Milwaukee Journal, Time magazines the

New York Times) noting that a review may be very opinilonated, but
to .be convincing must ugse good examples.

b. Discuss differences in writing about the 3 genres (With
the novel, examples may be found in teviewing, but with the TV show/
movie,; the student must rely on a vivid reccllection or good notes.)

c. Read and discuss a student model and evaluate ir for
strengths and weak..esses.

d. Review rules for needed punctuation. etc.

e. Develop a thesis statement,

" £, List details which support the thesis.

g&. Choose the most appropriate format {ones two or three body
paragraphs) contingent on the nature of the internal e¢vidence.
Composing: The students write one section of the paper per day. {intro-
duction, body and conclusion).

Evaluating:
With the help of an evaluative questionnaire, the students

- evaluate the introduction. the body and the conclusion of one another's

papers.
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Bditing:
After papers are graded, students correct remaining srrvors
befdre papers are duplicated and made available to peers in bock-

let form to amsist them in making cholces sbout novels, movies

n

and TV shows,
Modificatiouat

8. Suggest & low-level, high~interest novel receantly read
ag a topic for a book and a short (half hour to hour) TV show for
that topic. The student should take notes while viewing either
a TV show or a movie,

b. Provide opportunity for discussion of the topic, (Why
was a chase scene exciting? Why did you like it when Burt Reynolds
told Smokey off?1)

¢. Provide individual help in selection of & thesis state~

ment and supporting detlials.
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7. PERSUASIVE ESSAY
Type of Writing: Persuasive

Audience: Teacher/Peer
Assipgnment: In the elass period, write a 3-5 paragraph persva-

sive paper on the announced topic.
Prewriting:

a., 'Two days prior to the impromptu, introduce and discuss 5
topics which have been chosen on the basis of student relevance
and topicalit}. (e.g.,"Woste is a part of the Amerfcan way of life."

“Energy conservation is being practiced in my family,("The Brewers
have a goed chance of winning the pennant."etc.}

b. Review the form and function of introductory body and
concluding paragraphs in a perguasive paper.

Conpoging:

Two days after discussing the topics the teacher will assign
one of the topics for the impromptu. The student will have 1-3
body paragraphs, depending on the support he has for his thesis.
Evaluating:

Selected papers may be read to the class or viewed on the
overhead with the teachers and students evaluating the papeis on
the basis of:

1) Does the introduction follow the form of general to
specific?

2y 1Is the thesis clearly stated as the last sentence of
the intreduction? State thesis here.

3} Does each body paragraph have a topic sentence which
supports the thesis statement?

4) Does each body paragraph contain convincing support-
materizl? List the supporting material of paragraph 2.
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5) Does the final parsgraph restate the thesis in gentence
1 and provide & conclusive note for the paper?

6) Although more mechanical errors ave understagdable in
an ispromptu, are the errors soc frequent or blatant
they detract from content?

7) Are appropriate trapsitions used? List a transition
used in parsgraph 2.

Modifications:

4. Have the les? asble student submit 2n outline for 3 of the
5 topica consisting of thesis statement, supporting details apd
conciuding statement.

b. Give the less sble student the option of writing on any
3 of the S topics.
Comment :

While it may deem contradictory to discuse imPromptu topice
2 days prior to writing, experience has showm that if students
are pot given a topic until the 48y of the writings their product
tends to be shallows lacking in specifictty and even off the
topic. {(Waste ag a part of the American way of life might be
misinterpreted, for example, ap wasting time or not saving money.)
Discussing the topics may take away dome of the spontapeity but

it insures a better product.
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BA. ESSAY QUESTIONS (Optionzl)
Type of Writing: Persuasive
Audience: Teacher/Pecr
Ansi nt:

Write 5 essay questions based on the 5 basic writing patterns.
From a list of student questions distributed by the teacher, answer
an essay question.
Prewriting:

a. Discuss the 5 basic writing patterns: cause-effect, main
idea - detail, c¢ompare - contrast, chronology and soumeration.

b. Practice writing ¢ssay questions based on these 5 patterns
and discuas strengthe and weaknesses in small groups.

¢. Practice rephrasing ¢ssay questions so that they beconme
good intreductions/lead-ins to the ¢ssay answer.

d. Discuss appropriate transitions for each of the 5
question types {i.e., cavae-effect: as a result, becauase of this...;
main idea — details: 1in the first place, most importantly, in addi-

tion; coWpare — contrast: sileilarly, by contrast, likewise, conversely;

chronology: In the past. last; and enumerstion: first, second,
finally).

€. Exsmine and analyze a model, emphasizing that on easay
snswer, like other good persuas:ve writing, hes a heginning, a
ntddle and an end.
Composing: Write an essay answer to 2 utudent-written essay question,
vording of the question to determine the form of the answer.
Evaluating: Using a ditto, overhead projector or oral reading, the

students and Ceacher evaluate sample essay answers In Pight of the
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critaria outlined in the prewriting atepa.
Modifications: Provide the less able students with 2-3 parugraphs
from a text written at their reading level. Students will use the

content of these paragraphs as material for their questions.
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g8. LETTER WRITING (Optional)

Type of Writing: Persuasive/Informative

Audience: To be determined by the student
Asgignment: Write a pessuasive or Informative letter.

Prewriting:

a. Discuss and list on the board examples of letters which
persuade or inform and identify the audience of sach letter.

b. Examine and discuss models of letters - from the editorial
page of the Miluyaukee Jourpal, for example - identifying the
purpose and audignce of each letter.

¢. Choose an audience and purpose for a letter you will write
and send.

d. Examine and discuss student and/or textbook models.
Composing: write the letter.
Evaluating: .

1n small groups or 4dyads, evaluate one another's letters.

1) ¥%Who 18 the audience? 1s the tone and content appropri-
ate to the auldience?

2) Is the purpose of the latter clearly informative or
persuasive?

3) Does the letter show a plan and development? (ls there
a beginning, a middle and an end?)

4) Have the conventions of letter writing been ocbserved?
(Are heading, inside address, greeting, body, closing
and signature properly placed and punctusted?)

5) Is the body correctly punctuated?

6) Are there spelling errors? {Write misspelled words
here. Correct all spelling.}

Editing: Make revisions esnd mail letter. A follow-up letter may

be necessary 1f no response Is received.
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Modifications:

8. Provide individual assistance to the less able student
in selecting a subject. a purpose and an sudience.

b. Have the student enumerate the polnts to be rade in che
letter.

Comment :

When dyads are used for evaluating student writing, it is
important that the student being avaluated have the opportunity to
ask questions of the evaluator. The evalustor will improve his
skille as he becomes aware of the impact of his feedback on the
writer. This 1s particularly important to the mainstreaswmed or low
abllity etudents who need to know 1f their evaluation is “on

target."
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8C, POETIC ANALYSIS

Type of nr}tigg: Persuasive

Audience: Teacher

Assignmant: Write a 3-5 paragraph explication of a poen.

a. Review poetic devices, such as figures of speech,
persona, imagery, tone, theme, erc.

b. As a class, read and explicate 2 poem.

¢« Write a sample thesis statement for the poem being
discussed.

d« On the board. list supporting details for the thesis
statement and discuss possible organization of an explication, if
one were written baged on this list.

€. Examine and discuss a model.

f. Review needed punctuation skills, expecially quotation
matrks and the diagonal.

Corposiog:

From 3 teacher-selected poems, choose one and write a 3-§
parvagraph explication, being sure to have a clearly stated thesis,
a body which supports the thesis snd a ¢onclusion.

Evalusting:
The teacher will evaluate on the following criteria:
1) 1Is there a clearly stated thesis?
2) Dc body paragraphs have clearly stated topic
sentences which support the thesis with internal
evidence?

3) 1Is there a concluding paragraph where the thesis is
restated?
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4) Is the title of the poep punctusted correetly?
5) Are there run-on septences or fragments?

. 6) Are lines from the poem punctuated correctly -
either arranged in stanza form as they appear in the
poem or used with a diagonal (/) to indicate the end
of & line?

Lomsent:

Initislly, option € would seem least appropriate for the
student with reading upd writing difficulties,but even a task
requiring high level skills can be adapted to the lsss able
student.

Modifiestions:

The less able student may choose one of the following optiona:

a. Answer a series of questions about & Peoem rather than
write an explication.

b. Retell a poem in the form of a prose narrative.

e. Write a deseription of the narrator of the poem,
“stopping by Woods," for example. Consider content, tohe, the

narrator's opservatiens, lenguage, activities, ete.
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9. JOURNAL (Opticnal}
Type of Writing: Informstive

Audience: Self
Assigoment: Keep a Journal.
Prewriting:

2. Pefine "journal”™ as a place to do personal writing which
will not be evalyated for content, although occasionally a sharing
tite will be set aside for those who wish to read anything frowm their
journals.

b. Discuss possible uses of a journal, such as the opportunity
for personal expression, as acceptable outlet for emotions, A means
of discoverin; essay toplecs, an obvious chaace to practice wricting,
ete.

¢. plocuss well-knowm journals, like those kept by
Sarah Kemble Knight, Admiral Byrd and Anne Frank, as well as less
well-known journals like Bill Stokes' journal from his Mississippi
River trip and H;c Busby's gccount of running the Boston Marathon.
(Both appeared in the Milwaukee Jourpal this spring.)

Cobposingt Some class time will be set aside for journal writing.
Otherwise, students should make entrles on thelr own, 5 times a week.
Evaluating: Journals will be checked periodically to gee that they
are beilng kept up to Jdate.

Modif‘cations: This 1s a task that a student of any ability can

hendle.
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10. COURSE RECOMMENDATIONS (Optional)
Type of Writing: Toformative/Persuasive
Aydience: Sophowor es

Assignment:

Baged on experiences yich English 11 - 12, juniors and seniors
write recommendations to sophomores to help cthem choose English
electives,

Prewriting:

8. Discuss difficulties of choosing English 11~12 electives
as a sophomore,

b. With the help of a list provided by the teacher; list titles
of all couraes taken as electives,

c. 4ssign a # of - to each course on the basis of 1its worth/
ugefulness,

d. Select the "+ courses snd compare the course description
to actual experience in the course. HNote diescrepancies, if any.

e. List and explain all the reasons to recommend this course.

f. Review capitalization rules for course titles,

g« Practice brevity and conciseness by correcting wordy
gentences and writing a préc:l.s.

h. Discuss the actcributes of a helpful recommendation, the
difference, for example, between "this 18 a good course because the
teacher makes it interesting” snd "this ia a good course bBecause the
teacher is enthusiastic apnd plans a varlety of gectivities and approaches,
like role~playing, small group work, films and a field crip."”

i. Discuss audience, 1f selected examples of the recommenda~
tions are reproduced and uade available to sophomores, what kind of

recomendation ig likely to be read? Why?
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Composing: The students name the courses they recommend and explain
why in one paragraph.,
Evaluacing:

In small groups, scudents will choose the best examples based
on the following:

a., Isa language conclse and specific?

-Write a sentence which wight be staped more concisely or
& gentence which could be more specific,

=Rewrite the sentence £o make it more conclse OF more
specific, Specify which you h“ave done,

b. Does the recommendation have reader appezl? If you were
& sophomore, would You read this if it wcre por required reading?

-Identity one reagon for or example of reader appeal.

¢, Are there errors in capicalizacion? Tisc them,

d. Are there run-on sentences of gentence fragments?
Edicieg:

The best examples will be recurned to students for finel
editing. Recommendatio,.s will then be arranged by elective with
each elective getting 1cs own heading, collected 1in booklat form
and placed jin the guldance suite for sophomore use,

Comment: Because of the detalled task analysis outlined in pre-

wricing, no modifications are necessary,
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Writing 1is most imporcant . . . as
a contribution to the development of a person.

-ponald H. Graves

In many senses, anyote's world is his or her
language. Through language we understand, ianter-
prat, snjoy, control, and in part create our worlds.
+ + o In awakening® students to the possibilicties of
language, (we) can help students to expand and
enlarge their worlds, to live more fully.

~NCTE Commission on Composition
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Using Writing to Improve
Coping Skills

RATIOHALE

Because the student "ir the mainstream" has to function both
inside and outside the classroom, we felt our guilde would be
1nco;plete without gsome acknowledgement of the fact that certain
kinds of problems which may arise in either setting can often be
effectively Jealt with through writing. This 18 because writing,
far-more than speaking» forces the sender to stand back and take
a look at what he is saying. When a student is hurt, angry, or
upset, welting 18 the means whereby ahe can distszce hersslf
gufficiently from her experlence to begin to observe 1t objcctively.
Talking gbout our feelings often heightens them, sn that we become
even more aroused. Ir writing about our feelings, however, We are
inclired to become mors dispassionate, more analytical and reflec—
tive. When a studert with emotional or behavior pro!lems comes to
us ready to explode with feeling, we do him the wost good, iritially,
by letting him vent it verbally, while we actively listen. It is
only after the student has "talked himself down™ that we can expect
any kiad of coherence to cmerge. At this stage, writing offers &
distinct advantage over Speaking/listening in that it leaves a
permanent record which can be re-examined at a later time.

In the three case studles which follow, the common problem is

poor social interaction and lack of appropriate relating skills.
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Although the students deacribed are categorized as emotionally

disturbed, they could just as well have been any other ofher
exceptionality, or no exceptionality at all. ln other words,
simtler problems exiat for all types of studants, and it is hoped
that by atudying the problem-solving techniques eaployed here, the
teacher will be able to apply them in other gituations, These
students happen to be middle-schoolers, but the use of writing to
resolve conflicta is generalizable to astudents of any age. Note
that writing can either be assigned by the teacher, chosen by

the atudents, or spontanecus. The important thing is to capitali:e

on it, wvhenever and however it occurs.

THREE CASE STUDIES

1. Rure

Kurt got iato trouble on the playground during lupch recess,
He threw a softball with all his force at a student who wasn't
locking. The playground supervisor, whoes brother had lost an eye
through a similar mishap, overreacted out of fear and rage. He
picked Kurt up, swore at him, shoock him, and alammed him against
the school wall,

Kurt came :I.n.to my room, onaken and angry. First I let him
vent, thep I asked him to tape record the whole incident 4@ he had
experienced it. (Taping, like writing, promotes distance between
the sender and his experien~e, and it too leaves a permanent
impression which can later be re-exam{ned.} Hy goal at this point
vag not to asecertain whether Xurt's action had been right or wrong,
accidental or deliberate, but only to show him an acceptable way of

dischargiug and dissipating his anger.
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When he had finished taping, Kurxt was rational enough, though
otill irate, to consider different courses of action, Be ruled cut
the most passive solurion, 1i,e,,letting the matter drop, because
he believed his 111 treatment had been disproportionate to his offense,
After consldering various other alternatives, he decided to write
& letter to the school principal expressing his grievance,

tThen students write for themselves, it 18 mot
appropriate for the teacher to eriticize mechanics, spelling,
or language, Since Kurt's intended audience was the principsl,
however, his letter went through several drafts and revisions before
1t was considerzd scceptable. Kurt's fimal copy was & masterplece
of clarity, which presented the following points (in order):

&, The fact that Kurt was having a problem with Teacher X.

b, The cause of the problem (what Kurt did, what the teacher
did).

e, How lurt felt about what had happened (sorry for what he
did, butr undeserving of what he got).

d. How Kurt thought the principal could help solve the
problem (fire the teacher or at least elicic his promise
not to machandle any more kids).

Qutcome: By the rime Kurt had finished his final copy, he
wasn't angry anywore. Only now could he think about putting himself
in tbe teacher's place, by trying to imagine what he’d feel like
and how he'd react 1f he saw soreone repeating an action gimilar to
that which had cost his brother an eye. He decided not to deliver

the letrer.
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2. Dave

Dave developed the notion that hie reading teacher was always
pleking on him either for minor classroom infractions or for nothing
at all. He sald he felt he always got blamed for everything just
because he was an FD gtudent, and he wanted me to set the teacher
straight (in his words, "tell her off").

I told Pave I wasn't going to do his talking for him, but if
he would be willing to confront the teacher with his feelings, I
would arrange én intervisw time and be present for moral support.
Dave agreed to the meeting.

Whereas in Kurt's case talking (taping) was used as a pre-
paration for writing, in Dave's case writing was ueed as preparation
for verbal confronting.

The feedback I gave Dave at thig time was that he needed to
back up his claim ("You're always picking on me") with specific
examplea, and that he should restate his premise as an I-message
rather than a You-message ("I-messages” own feelings; "You-nessages"
aesign bleme). Dave was then instructed to write the I-message
he wanted to deliver to his teacher, following this format:

I-statement: I think/feel like/have the impregsicn that,..

Premise: You're always picking on me

Examples: Last Tuesday you...etc.

Effect: When that happens, it wmakes me feel...
Reaction: Then, what 1'd like to do is...

Conclusion; But what I really need (from you/for you to do,
ete.) is....

Dave's written message wae evaluated for clarity and specificity
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only: Dave participated in the svaluation by reading his message
aloud to me and revising it until he felt sure that it accurately
expressed yhat he wanteq o sa¥, After reading the message out
loud a few wors times, Dave rehearsed delivering it without the
seript until he felt comfortable doing so,

I arranged the mecting between Dave and his teacher for noon
of the following day. pave rehearsed his message with we again a
short time prior to the appeintment, The confercnce took place as
scheduled., 1t yent very smoothly., By using the prescribed format
(vhich vas derived from an Effectiveness Training model), pave
was able to comm-aicate hes feclings to the teacher in a nop-hostile
way without putting her on the defensive,

Quteomes: (1) Dave learned how to formulate an I-message.
{2) He learned to use 1t an an effective way of communicating h.s
feelings, (3) The teacher gained respect for pave and there were
no more conflicts beeween the®, (4) pave's classroom performance
and behavior improved markedly, (5) pave learned to take respon-
sibility for himself rather thon manipulate someone into solving
his problems for him, (6) pave lecarned thar confrontation doesn't
have to be a hostile encounter,
3. Danny and Johnny

Johnny kept bugging Danny, another ED student, on the playground
during lunch recess, A fight cnsued during vhich Johnny spit in
Danny's eat.

Danny came into my class crying after lunch. He wag so upset
he couldn't work. He couldn't stop sobbing enough fo speak, 1

gave hin a plecc of yhite corstruction paper and a box of crayons,
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He rubbed furicus reds and oranges into the paper, making sugry
slashes and grinding circles. Finally the slashes began to take
the form of latters. DIE YOU BASTARD, G-D- F=ING BASTARD DIE. As
ha jabbed sangrily at the paper, his scbs turned to gasps, then
hiccups, ther slowly subalded.

Through the hiccupa he told me his sad tgle. Then he cried
2 little more. While he dabbed at his eyes, L asked him yhat he
warted to do. Earlier in the Year, he would have said "Nothing,"
in the desperate hope that 1f he didn't ackuowledge the probles,
it would go away. This day he astounded me by requesting a chaunce
to confront Johnny In the principal’s office, with both the prin-
cipal apd me present.

Johnty came into my room the next hour, took one look 2t
Danny and burst into tears. X told him I thought he had something
to say to Danny., "0Oh yes, I do, I do!™ he msobbed. "Would you
be willing to say it in front of me and Mr. Y?" I uaked. "Oh, yes,
I witl. I'11 do anything." So off we yent ~o the principal’s
office,

Iz the prinicpal’s office I asked Johnuy to begin by
telling exactly chat had happened on the playground at recess. Choking
back scbs he complied, then burst out, "Oh, Daanny, Daony, I'a so
sorry, I didn't sean it. 1'm sorry. I'm really sorry!"™ 'But why,"
squeaked Danny, "Why did you spit on me?" And this same Johnny, who
the previous year would have denied it to the very end, would have
rveacted to this confrontation by rutining away to hide, responded
bravely: "I lost control of myself, Danny. I was on the ground,

and sveryone wag op top of me. I got gecared. I wanted to get out.

1o
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I just lost control and spit. I didn't mean to. Oh, Danny," - crying
harder = "I didn't know it was youl™

Later In the day, alone with me in the ED rcom, Johnn¥ told me
he yanted to write an apology to DannY, and he did. We corrected
his draft for spalling and punctustion, gnd he rewrote it aeztly.
The content was straight from his heart.

Outcome: Both bo¥s underwent a painful growth process from
which each emerged a little wiser and more mature. TheY remainrd

friends £111 the end of the year.
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The Wisconsin Wtiting Project is an effott by school
teschers, college feculty, and curticulus specialists
to imptovs the teschicg of writing et all levels of
education. The Project ia funded by the Universicy
of Wisconsfa-Madison, the Univeraity of Wisconsin
Extension, the Wisconsin Imptovement Program, and
the Naticpal Endowment fot the Humsnities (through
ths Univetsity of Californie, Berkeley). The views
expressed in this gulde do not necessatily teptaesent
the views of the ehove named otganizations.
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iog the Wisconsin Writing Project should
write to:

Wiscopain Wtiting Project
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225 Botth Millas Sttast
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